The aim of this research is to examine the attitudes of public education center trainers to social media in terms of demographic (age, gender, education, etc.) characteristic and their self-efficacy in social networks for instructional purposes. In this study, quantitative and qualitative data were collected by using mixed method study. The study group was consisted of volunteer educators working in Suluova Public Education Center in Turkey. Results of this study showed that teachers' attitudes towards social media and their self-efficacy perceptions towards the instructional use of social media were higher. With respect to demographic characteristics, their attitudes towards social media showed differentiation in terms of gender and education, and no differentiation was observed in terms of other characteristics. There was a significant difference in the educational status and marital status characteristics of the trainers' self-efficacy for educational uses of social networks. There was a positive correlation between the attitudes of the instructors towards social media and their self-efficacy for educational uses of social networks. Perceptions of the instructors regarding social media were mostly positive. Participants stated that they used social media for communication, professional and personal development as well as follow-up, liking, sharing feelings and thoughts, personal presentation and training purposes.
Introduction
social media has become a frequently used tool in accessing information. In the relevant literature, self-efficacy is witnessed as one of the concepts that predicates a person's own skills and abilities (Axboe, Mette, Christensen, Kaj, Kofoed, Poul-Erik & Ammentorp, Jette 2016: 2) and as an element constituting the basis of social learning theory (Morgil, İnci, Seçken, Nilgün & Yücel, A.Seda 2004: 63) . It indeed is a critical component of social cognitive theory that has an impact on human thought, motivation, action and performance. According to Stajkovic and Luthans (1998) , self-efficacy is one of the most important psychological mechanisms to stimulate positive work-related outputs. According to Bandura (1997) , self-efficacy is expressed as the belief in the capacity of individuals to demonstrate their expected successes. Luszcynska, Aleksandra, Gutie´Rrez-Don˜A, Benicio & Schwarzer, Ralf (2005: 82) describes self-efficacy as the sum of beliefs that people have in their ability to control their demands and the functioning of these demands.
It is observed in the bulk of research that the use of social media has a drastic increase in uses for educational purposes through social networks in educational settings. As Şişman-Eren (2014) stated, social media practices create an up-to-date dimension within education and learning processes as well as methods. Due to its flexible use and widespread nature, social networking sites, which are created by social media, ensure opportunities of generating communities, as well as chances of sharing and giving feedback for instructors and students (Öztürk, Öztürk & Özen, 2016) . In addition to all of these features, social media and rich teaching methods emerging in the field of education has a symbiotic relationship since social media supports learning processes, notably enabling better evaluation of learner performance (Jones et al., 2010) . Accordingly administrators, educators and students need to improve themselves in the field of educational social media in order not to fall behind the developments and changes taking place as regards information technologies. As the number of social media users is so high and will continue to increase rapidly, it has become important for educational administrators and teachers to make use of social media tools to better their instructional knowledge and practices (Özmen, Aküzüm, Sünkür & Baysal, 2012) .
In this respect, it can be said that social networks in educational settings are preferred by the relevant parties. Therefore, it is necessary for all the stakeholders like school administrators, teachers and students to use social networks for educational purposes in an effective manner to be able to keep up with the rapid developments and changes in information technologies. In this context, due to the high number of social network users, it is becoming increasingly important in particular for instructors to resort to these tools for their professional development (Özmen, et al, 2012) . According to Şişman-Eren (2014) , studies on the use of social media in education show that social media applications positively add to the computational abilities of individuals as they go on having access to information, taking part in content creation, exchanging information and communicating with others. Taking a closer look at the literature, it can be highlighted that there are varying results according to the gender, age and marital status of educators' social media usage and their attitudes. In the study of Alakurt (2016) , there was no significant difference reported in relation to gender, age or marital status of the aforementioned individuals. Similarly, according to Acar and Yenmiş (2014) , there was no significant difference spotted re. gender or age. Nevertheless, it is concluded in some other studies that there are actually significant differences with reference to the above characteristics (Koçak, 2012; Aydın & Çelik, 2017) . From this angle, this research can contribute to the literature since the aim here is studying and revealing the views of the public education center instructors about using social media, their attitudes towards it and the relationship between social networks' instructional use self-efficacy and the opinions of educators about social media. Research questions of this study are:
(1) What are the attitudes of instructors towards social media and the self-efficacy of social networks? (2) Are the attitudes of the instructors towards social media and the educational capacity of social networks differentiated by gender? (3) Are the attitudes of the instructors towards social media and the self-efficacy of the social networks differentiated by age? (4) Are the attitudes of the instructors towards social media and the educational capacities of the social networks differentiated according to their educational status? (5) Do instructors' attitudes towards social media and the self-efficacy of social networks differ according to their marital status? (6) Is there a relationship between the attitudes of instructors towards social media and the self-efficacy of social networks? (7) What are the opinions of instructors on general and educational uses of social media?
Method

Research Design
In this mixed study, both quantitative and qualitative research methods were used. Onwuegbuzie and Collins (2007) defined the mixed method as a method where the quantitative data is analysed together with the qualitative data after the latter is obtained and a link between the results is created and interpreted. An explanatory sequential mixed-methods design was selected here, and therefore the study involved collecting and analyzing quantitative data initially and then explaining and expanding upon the quantitative results using qualitative data collected became possible. The overall purpose was to explore both the depth and breadth of what the scope of the research problem could bring. The quantitative results helped identify qualitative research questions and guided the sampling of the interviewed participants. Within the scope of descriptive research, quantitative data were collected by using questionnaires and scales. "Descriptive research depicts a given situation as precisely and carefully as possible. The most common descriptive method in research in the field of education is the screening study because researchers summarize the characteristics of individuals, groups or physical environments" (Büyüköztürk, Kılıç Çakmak, Akgün, Karadeniz & Demirel, 2016) . In these research types, the frequency of repeating the characteristics of a given universe is analyzed in detail and the results are analyzed in detail (Aziz, 1994) .
Study Group
The study group of this research consists of volunteer trainers who are working as instructors in Suluova Public Education Center in year 2018. The participation was designated by convenient sampling method. The distribution of the study group by gender and age is summarized in Table 1 . 
Data Collection Tools
One of the data collection tools exploited in this research was Personal Information Form, consisting of 9 items, which was developed by the researcher and aimed to collect information about the characteristics of participants.
In order to determine the attitudes of the participants towards social media during the study, "The Attitude Scale on Social Media" by Otrar and Argın (2015) , consisting of 23 items and 5-point Likert type scale was used. 23 problems in the scale comprise 17 positive items and 6 negative items. Scale has 4 sub-dimensions. These dimensions are "Need for Sharing", "Social Competence", "Social Isolation" and "Relationship with Teachers". The total variance of the scale used was 52.65%. As a result of the vertical factor rotation analysis, the factor loadings of the substances ranged from 0.476 to 0.892. The item total coefficients ranged from 0.30 to 0.65, and the residual coefficients ranged from 0.25 to 0.61. The internal consistency coefficient of the scale was 0.85.
The Educational Social Network Usage Self-Efficacy Scale developed by Teke and Özkılıç (2016) and consisted of 24 items and a 5-point Likert type was used. There are 3 factors in the scale: "Self-Efficacy in Using the Internet and Social Networking", "Undergraduate Education", and "Self-Sufficiency in Using Social Networking for Educational Purposes in Future Occupations". Teke and Özkılıç (2016) revealed that the first part with 12 questions explained 67.6% of the total variance and the second part with 8 items explained 62% of the total variance. The internal consistency coefficient of the scale was 0.89.
The semi-structured interview form, which was developed by the researcher of this study, was used to collect qualitative data about the social media perceptions of the instructors. Interview form consisted of 13 questions. In order to collect qualitative data, 16 instructors (13 female and 3 male) were asked to respond through writing their answers to the questions in the interview form.
Data Analysis
The data collected from 2 scales had different number of items in each factor, and the factor and total scores were converted to the lowest 20 and the highest 100 for an easier comparison. The collected data were analyzed by SPSS 25 program. After KolmogorovSmirnov test, p> 0.05 was obtained. Moreover, skewness and kurtosis values were within ± 1 range. Accordingly, it was concluded that the data was normally distributed. In order to find the answers to the research questions, the collected data were analyzed by using the frequency, percentage, arithmetic mean, standard deviation, t test and Pearson Correlation analyses.
In the research, the data collected by semi-structured interview form was used to further expand and deepen the findings obtained with quantitative research to come up with the results accordingly.
Findings
Quantitative Findings
The findings of the instructors' attitudes towards social media and the perceptions of self-efficacy of social networks are summarized in Table 2 . Table 2 shows that the attitude of the instructors towards social media is between 39 and 96; the arithmetic mean is 71.1. In terms of factors, the arithmetic mean of "Need for Sharing" is 57.9, the "Social Competence" factor is 69.1, the "Social Isolation" factor is 54.1, and the "Relationship with the Teachers" is 72.8. Accordingly, it can be said that instructors have high attitudes towards "Social Network", and the lowest mean belongs to the "Social Isolation" factor, and the highest arithmetic mean belongs to the "Relationship with Teachers" factor. Table 2 shows that self-efficacy scores of instructors for educational use of social media are between 30 and 100; the arithmetic mean is 72.1. In terms of factors, the arithmetic mean for "Social Network" factor is 71.8 and the arithmetic mean for "Career" factor is 72.9. According to these scores, it can be expressed that instructors' perceptions of self-efficacy for educational use of social media are sufficiently high. The findings of the instructors' attitudes towards social media and their self-efficacy towards the educational use of social networks distribution according to gender are summarized in Table 3 . Table 3 . Attitudes and Self-Efficacy of Instructors According to Gender Variable
In Table 3 there is a significant difference between the "Relationship with Teachers" factor scores (t (51) = -1,957, p<0,05) to arithmetic mean, differentiation is in favour of male instructors. Therefore, it can be said that male instructors are more willing to use social media to establish relationships with their colleagues than female instructors. However there is no difference in the self-efficacy of the instructors regarding the educational use of social networks in terms of both total scores and factor scores. Accordingly, it can be said that the self-efficacy of the instructors for the educational use of social networks is similar in terms of their gender. The findings of the instructors' attitudes towards social media and whether their self-efficacy for educational use differs according to age ranges are demonstrated in Table 4 . Examining Table 4 , no significant difference between the levels of attitude towards social media according to the age of the instructors is diagnosed and there is no difference between the arithmetic means related to other factors. Accordingly, it can be said that the level of attitude towards social media according to their age is similar in terms of their age. According to the Table 4 , there is no significant difference in the self-efficacy of instructors about the educational use of social networks in terms of both total scores and factor scores. Accordingly, it can be said that instructors' self-efficacy for the educational use of social networks is similar in terms of their age. Table 5 shows the findings of the participants' attitudes towards social media and whether their self-efficacy towards the educational use of social networks differs according to their educational status. In Table 5 , there is a significant difference between the attitude scores of "Relationship With Teachers" according to their education level (t (52) = 2,001, p<0,05) and there is no difference between the points related to other factors. When the arithmetic means are examined, the differentiation is in favour of the instructors in the high school and below. According to this, it is possible to say that the instructors at high school and below are more willing to use social media to establish a relationship with their colleagues than the instructors at upper secondary level. In terms of the self-efficacy of the instructors towards the educational use of social networks, there is a significant difference between the self-efficacy scores for the use of social networks (t (52) = -2,039, p<0,05), and there is no difference between the scores of other factors. When the arithmetic means are examined, the differentiation is in favour of the instructors at the upper secondary level. According to this, the trainers at the upper secondary level have more self-efficacy to use of social networks than the instructors at high school level or below. The attitudes of the instructors towards social media and the findings of their self-efficacy towards the educational use of social networks according to their marital status are summarized in Table 6 . When Table 6 is examined, no significant difference between the levels of attitudes towards social media according to the marital status of the trainers and no difference between the scores of other factors are detected. According to the marital status of the trainers, the level of attitude towards social media is similar in terms of their marital status. In terms of selfefficacy of instructors on educational use of social networks, there is a significant difference between self-efficacy scores (t (52) = 2,022, p<0,05) for educational purposes and social networks in terms of self-efficacy, there is no difference between scores related to other factors. When the arithmetic means are examined, differentiation is in favour of single instructors. According to this, it can be said that single instructors have more self-efficacy to use social networks for educational purposes in their professional lives than married instructors. The results of the Pearson Correlation analysis are indicated in Table 7 pertaining to the relationship between social media attitudes and social self-efficacy for educational use of social networks. In Table 7 , when the relationship between social media attitudes and self-efficacy of social networks is examined, a significant positive relationship between the "Need for Sharing" of instructors and the use of social networks for education (p<0.05, r = 0.312) is found. In addition, there is a significant positive relationship between the "Social Isolation" of the instructors and the use of social networks for educational purposes (p<0.05, r = 0.363). When the correlation coefficients are examined, it is observed that the relationship at all levels is not very large.
Qualitative Findings
According to the qualitative findings, it is concluded that participants use Facebook, Instagram, WhatsApp and YouTube, and only 1 participant uses Twitter. In order to find an answer to "What are the views of instructors on social media?" question, qualitative data collected using interview forms and the content analysis method is used to analyse data. As a result, the following 6 main themes are formed: According to the" intended uses of social media", which is the first main theme, all participants stated that they used social media tools to communicate with their friends and family members. For example, P2 said that "I use WhatsApp frequently to reach more than one person simultaneously for communication purposes". Moreover, participants use social media to follow people, share photos, share their feelings and thoughts, and share situations. In this regard, P9 stated that "I use my social media accounts for shopping, getting information about educational purposes, communication, sharing about my business life and to talk to my friends whom I have not seen for a long time". In addition, all of the instructors stated that they used social media for educational purposes, for their personal development and professional development. In this context, P10 said "I use social media to gain new knowledge in terms of my field" and he continued "I use YouTube to evaluate the new activities used in various toy productions and pre-school education". 5 of the participants also stated that they used social media for shopping.
Considering the second theme which was "the importance of social media for individuals", all of the participants emphasized that social media plays an important role in communicating with friends and family members. According to the participant answers, social media made it easier to contact distant family members. Again, for the majority of the participants, it seemed that to be followed and appreciated through social media became a matter of being esteemed. Participants also stated that they used social media to improve themselves both personally and professionally. P7 underlined "I am doing research on my job, collecting information and sharing the information I am looking for". 2 participants attached importance to the use of social media because they said could easily share their feelings and thoughts. For example, P13 said "The sharing of feelings and thoughts that are important to me is more important than being followed and communicating with people who share the same idea with me or with the ones who do not is also meaningful for me". Only 1 of the participants stated that social media was a trivial tool for him.
When we look at "the effects of social media on the life styles of individuals", we see that it facilitated the communication of the participants with their family members and friends. All of the participants stated that they could easily access the content required for educational purposes and professional development through social media. 3 of them stated that it was important for them to be followed and admired on social media. For example P6 said that "Sharing in my social media accounts is important to be appreciated by a large number of people". P12 and P13 stated that they could easily explain what they could not tell in their lives through social media sharing and they could share their feelings and thoughts clearly. P13 explained this situation as "It allows me to express my feelings and thoughts in a more comfortable way with a message or any other social media tool. I can say that I'm happy with sharing a story or expressing my anger in conveying my sadness. Sometimes people feel lonely. It's important to have a nice chat with my friends who say they will be there for me with a touch of a button". Considering another theme which was "the impact of social media on daily life skills", all of the participants stated that they used social media for the development of professional skills. Similarly, 2 of the participants stated that they used social media to improve their animal care and plant care skills. For example, P1 said that "since I prefer a natural and peaceful life, planting and feeding animals and realizing these purposefully makes me even happier". 2 of the participants mentioned that they learned about sports activities through social media and that they could do these at home again using social media. Also, they mentioned that "... has fostered my being more active in daily life. I think I will be healthier with a balanced diet and being involved in sports activities". They also stated that they used social media to increase their world knowledge. Female participants mentioned that they used social media to follow fashion, shopping and looking at recipes.
Considering the fifth theme, "the use of social media in education", participants stated that social media was a tool that might be used for accessing and sharing educational materials. P16 supported that "Social media can be used in education. Because the impact area is very wide and the speed of the information delivery is very fast", P3 also said that "Information exchange can be realized by sharing course topics via social media", P7 stated "By sharing information, social media can be useful in the form of a question and answer", P10 said "I believe that social media can be used in educating individuals and it will be more effective visually. To share the knowledge and documents about their branches on social media accounts and to increase the success of the individuals through constant interaction is possible". It is also mentioned that online training can be given via social media. Today, many courses are indeed offered online to students. P1 supported this saying "Courses can be given by live broadcast from social media accounts. It is like a distance learning system. In addition, after the subject is focused on in the lessons, pre-determined YouTube videos can be used to support the very process visually". They stated that they used social media to communicate with students / trainees.
According to findings related to positive and negative aspects of social media, which is the sixth main theme, the positive aspects of social media were given as inherent opportunities to reach the information required for personal / professional development quickly and easily. For example, P3 stated that "I can do research in my own field. I have access to the information I am looking for or I can share any knowledge with my friend with the help of social networks". In addition, the possibility of easy communication with family members and friends was also mentioned as another positive feature. It was also stated by the participants that sharing emotions and thoughts easily was a plus of social media. The convenience of shopping was also a positive feature of the social media articulated by the participants. P6 said that "Sometimes, I do shopping. It is nice to be able to find anything through the Internet when I cannot find something in my surroundings". On the other side, some negative aspects of social media are stated such as unconscious uses that might cause a loss of time. Moreover, the excessive use of social media was linked to Internet addiction. Another point enunciated by the participants was that excessive use of social media made individuals forget about the responsibilities that they had to fulfil. P5 explained this negativity as "Especially bearing in mind fact that the young population devotes the majority of their time to social media accounts, especially with the widespread use of smart phones, we can say individuals cannot fulfil their responsibilities for themselves and others that are for their environment". Depending on the use of excessive social media, individuals' real social bonds have weakened and virtual relationships have become common. P10 said "People's excessive use of social media can take individuals away from real life, leaving them with weaker and unhappy human relationships". There are different opinions related to potential limitations to social media though. 7 participants thought that there had to be no limitations or control over social media. 6 participants stated that the content of social media (harmful sharing and applications, slang word use and advertisements) had to be restricted. 2 participants mentioned the possibility of age restrictions and 1 told that social media had to be restricted completely.
Conclusion and Discussion
As a result of the quantitative and qualitative findings obtained in the study, it is observed that the instructors have a high level of attitude and ability to use social media. When we look at the literature, this result is similar to those of the previous studies. Most of the instructors use social media for personal and professional purposes (Kilis, Rapp & Gülbahar, 2014) . In terms of factors, the results were low-level in the "Social Isolation" dimension, while Aküzüm and Saraçoğlu (2017)'s research findings are higher in that sense. "Relationship with Teachers" and "Social Competence" dimensions of the study appeared on top although in Aküzüm and Saraçoğlu (2017)'s research they were the lowest. In both studies, the sub-dimension "Needs for Sharing" emerged at a medium level.
As a result, it was seen that instructors used social media effectively in the instructional field. Teachers' perceptions of self-efficacy towards the educational use of social media were sufficiently high. As was also stated by Öztürk and et al. (2016) , the reasons for the use of social media by instructors were mostly linked to the wish to benefit from chances offered by social media for educational purposes. In the literature, instructors seem to use social media for educational and informational purposes (Akkoyunlu, 2002; Atav, Akkoyunlu & Sağlam, 2006; Kaya & Durmuş, 2010; Satıl, 2011; Horzum, 2010) . Similarly, according to qualitative findings, it can be said that the instructors used social media for personal and professional development and for their lessons.
Looking at the other results of this study, a significant differentiation was found in the subdimension of "Relationship with Teachers" on social media. According to the analysed data, it can be said that male instructors were more willing to use social media to establish relationships with their colleagues than female instructors. In the literature, according to Ili (2013) , gender factor is a variant in social media usage needs. Argın (2013) found that the differences were in favour of male students, which matched the results of this study. However, there are different results found in the literature. For instance, research has shown that women are also active social media users (McAndrew & Jeong, 2012) . In some other studies, gender variable does not seemingly cause any significant difference (Köroğlu, 2014) . Hence it can be said that instructors' self-efficacy towards the educational use of social networks is similar in terms of gender. Acar and Yenmiş (2014) found similar results in their study as well.
In light of the results, it was seen that there was no significant difference between the level of attitudes of the instructors towards social media according to their age and Acar and Yenmiş (2014) reached similar results in their study. Alakurt (2016) also stated that social media usage did not show a statistical difference according to age. Thusly, it can be said that the self-efficacy of the instructors for the educational use of social networks was similar in terms of age. Considering the arithmetic means, it can be underpinned that instructors were highly qualified for the educational use of social media. The reason for this was that all instructors wanted to increase their professional development through social media and to transfer their knowledge to learners and to increase communication and interaction with learners. Studies that are conducted on this subject support these results (Lim, Agostinho, Harper, Chicharo, 2014; Ng, Wong, 2013; Ratneswary, Rasiah, 2013; Kabilan, Ahmad, Abidin, 2010; McCarthy, 2010; Ellison, Steinfield, Lampe, 2007) . Similar to quantitative findings, qualitative results also showed that there was no difference in age with regard to social media use for educational purposes.
According to the instructors at high school and below the level of education at the upper secondary level, the instructors were more willing to use social media to engage with their colleagues. Instructors, who had a university degree, were more self-sufficient in the educational use of social networks than high school and lower education level instructors. In the literature, 80% of respondents stated that they used social media to learn and for personal training (Whiting & Williams, 2013) . In another study, it was found out that high school students use social media as a source / a platform for material sharing and for communication and educational purposes (Tanrıverdi & Sağır, 2014) .
The attitude levels towards social media were similar in terms of their marital status. Alakurt (2012) reached a similar result. Single instructors had more self-efficacy to use social networks for educational purposes in their professional lives than married instructors. Koçak (2012) stated that singles used social media more than married ones.
Likewise, there was a significant positive relationship between the "Need for Sharing" of instructors and the use of social networks for educational purposes in their professional lives. In a study conducted on nurses, it was observed that social media was used for professional development and knowledge sharing in their fields (Ergün, Keskin, 2017; Levati, 2014) . There was also a significant positive relationship between "Social Isolation" of instructors and the use of social networks for educational purposes. Again, when looking at nurses as a professional group, the ones who had difficulty in joining their professional communities in working environments could easily reach professional organizations via social media (Ergün, Keskin, 2017) . However, there was no relationship between other factors.
According to qualitative results of this research, the instructors used social media for communication, professional and personal development, follow-up / sharing, sharing photos, sharing feelings and thoughts, sharing information and shopping. Similarly, Gürkaynak, Doğan, Barutçu, Haşıloğlu (2016) concluded that university students and academics use social media to communicate, share information, share views, share photos and shop. With their research on nurses, Korkmaz, Kılıç, Demiray, Hablemitoğlu, Gürkan, Yücel, Kırık (2015) also found that social media were used for professional development, research and sharing information.
Obviously, participants not only talked about the positive aspects of social media, but also the negative ones. They also emphasized that social media had harmful effects besides its useful aspects. Unconscious and excessive uses, dependence, negligence of responsibilities and weakening of social relations were mentioned as such. Similarly, Korkmaz et al. (2015) stated that using social networks excessively reduces human relations and also emphasizes that individuals might neglect their responsibilities for family and for work. Correlation results between the dependency of daily social media usage and dependence of individuals showed that there was a positive relationship between them (İnce & Koçak, 2017) . Conjointly, the results of this study showed that the participants had positive thoughts about integrating social media and educational environments. The instructors stated that the social media could be used to enrich the classroom environment and to increase the interaction and communication by providing more and active participation of the trainees. Many previous studies also support these results (Lim, Agostinho, Harper, Chicharo, 2014; Ng, Wong, 2013; Ratneswary, Rasiah, 2013; Kabilan, Ahmad, Abidin, 2010; McCarthy, 2010; Ellison, Steinfield, Lampe, 2007) .
It is believed that this study will make a contribution to the related literature. Surely so as to be able to further subsidize the literature, qualitative research can be conducted through which the social media use of instructors in lifelong learning courses can be observed comprehensively. Aside from that, instructor uses of social media in courses and the impact of this on learners and learning can be investigated using experimental methods.
